
Literacy for All:
Sharing the Pencil



Support to Independence







•A way to reinforce the one-to-one 
correspondence between spoken and written 
language
•A meaningful context based on students' 
knowledge and experience
•The use of repeated readings of the same text as 
well as repetition of high-frequency words

A language experience approach provides:



•A meaningful context to examine 
components of language (words, 
phonemes, and morphemes)
•The modeling of sentence structure by 
the teacher
•An instructional framework for 
teaching word recognition to students

A language experience approach provides:



Science and mathematics, in particular, 
provide students with new vocabulary and 
concepts that can be integrated into the 
writing experience (Heller, 1988).



The language experience approach is a way of 
working on reading and writing which draws on a 
student's own language and experiences and uses 
the spoken word as a basis for reading and writing.



The language 
experience approach 
allows the student to 
move from talking into
the core task of writing. 

The writing produced 
becomes reading 
material with content
that is relevant for the 
student.



• relate to real life events

Books that are created through 
a language experience 
approach are appropriate for 
readers of all ages and all 
ability levels because they:

• invite more personal 
involvement from the student

•help build memories so students 
can recall past experiences



•become a focus for 
communication about an 
event or topic

• build communication, 
social interaction and 
language skills

•are fun to share with 
peers and others



•A way to reinforce the one-to-one 
correspondence between spoken and written 
language
•A meaningful context based on students' 
knowledge and experience
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well as repetition of high-frequency words

A language experience approach provides:



•A meaningful context to examine 
components of language (words, 
phonemes, and morphemes)
•The modeling of sentence structure by 
the teacher
•An instructional framework for 
teaching word recognition to students

A language experience approach provides:



Science and mathematics, in particular, 
provide students with new vocabulary and 
concepts that can be integrated into the 
writing experience (Heller, 1988).



How does the language 

experience approach work?

Step 1: Create a shared experience
Step 2: Construct the text
Step 3: Read and revise
Step 4: Read and reread
Step 5: Follow-up activities



•Focus on an experience that is either 
common to all students from outside their 
school experiences (e.g., going to the 
grocery store) or a common learning  
experience (e.g., field trip, class reading, or a 
seasonal topic).
•Discuss the experience together and 
generate vocabulary.

Step 1: Create a shared experience



Importance of Building 
Background Knowledge

Dr. Caroline Musselwhite discusses the importance of helping students with 
significant disabilities build background knowledge related to reading a text.



•Students dictate the sentences to the teacher. 
All students are encouraged to contribute to the 
story. The teacher writes the sentences down. 
•Make sure students can clearly see what is 
written. 

Note: Try not to rephrase students’ sentences unless 
grammatical errors make the meaning confusing.

Step 2: Construct the text





Step 3: Read and revise

•Read the text aloud to the students, modeling 
fluency and making connections between speech 
and print by pointing to each word.
•Discuss the text with students and ask if they 
want to make any corrections or additions.



•Read the text aloud to the students, modeling 
fluency and making connections between 
speech and print by pointing to each word.
•Read the story together.
•Think of a title for the story.

Step 4: Read the text



•Once the complete text is known by the 
student or group, begin to focus on the 
smaller components of the text such as 
sentences, words, and letters. This will 
foster word recognition skills. 
•Use sentence strips and word cards so 
students can manipulate the text.

Step 5: Follow-up activities



Meaningful Repetition

•Children from literate homes hear their 
favourite books 200 – 400 times.
•Learning a new task requires 1000s of 
repetitions with variation.

~ Dr. Caroline Musselwhite



Read, reread, and listen to 
someone else read…

And don’t forget to create opportunities for 
students to read the stories on their own…



Importance of Repetition 
and Variety in Learning

Dr. Caroline Musselwhite discusses the importance of meaningful repetition in 
learning, particularly for students with significant disabilities.



Importance of Repetition 
and Variety of Learning

How do you share a 
single story multiple 
times and keep students 
meaningfully engaged? 



Principles of instructional planning

These principles hold true for ALL students!

Are we keeping them front of mind in the day-to-day 
planning for students with significant disabilities?



Thinking about your curriculum and what students are 
learning about now, what shared experiences 

could your students write about?





Predictable chart writing is a shared writing 
experience based on the structured language 
experience approach

What is predictable chart writing?

An opportunity to build:

concepts about print,

communication,

word identification, spelling, 
capitalization, and punctuation.



How does predictable 
chart writing work?

Step 1: Write the chart

Step 2: Reread/work with chart

Step 3: Work with cutup sentence strips

Step 4: Be the sentence

Step 5: Make the book!



Step 1: Write the Chart

Courtesy of Julie 
Brickhouse and her class at 

Eastern Elementary in 
Greenville, NC



More sentence frames

Courtesy of Kelly Lane and her class at 
T.C. Roberson High School in Asheville, NC



Step 2: Reread and work with the Chart

lReread chart to provide a good model
lReread chart as a group
lTalk about the chart
lPoint to particular words, look for certain 
words or letters
lHave students identify their own work and 
read it back.



Step 3: Work with sentence strips

lCreate two sentence strips for each student 
with their individual sentence
lGive the student on of the sentence strips
lAsk the student to read the sentence
lAsk the student to cut the sentence into 
individual words
lAsk the student to arrange the words to 
recreate their sentence



Step 3: Work with sentence strips

I  like  carrots.   (Jon)

carrots.   I   
like   



“The students cut up their own sentences and have a go at rearranging it on their desk. 
They paste it onto a page with a picture. The students enjoy reading the book during 
Self-Selected reading.”

http://www.literacyatwillanshill.net.au/blogentry/predictable-chart-writing



Step 4: Play “Be the Sentence!”

lWrite each word from each sentence on 
individual pieces of paper using a thick marker
lOnly write words from sentence frame once
lPass out the words from a single sentence and 
have students come to front of room and 
rearrange themselves to construct the sentence



“On day three we choose a sentence and put the words on the floor. I call each student’s 
name, get them to find that word and put it on. The students then need to look at each other 
and move into the correct order.”

http://www.literacyatwillanshill.net.au/blogentry/predictable-chart-writing



Step 5: Make the book

lHave students select an image that reflects their 
sentences (magazines, photos, Internet)
lHelp students glue words from their sentence 
strips onto the page, write the sentence, or type 
it



How does it work?

Step 1: Write the Chart

Step 2: Reread/work with Chart

Step 3: Work with Cutup Sentence Strips

Step 4: Be the Sentence

Step 5: Make the Book!



Student Created Book
Judy Wales, Ottewell Jr High, EPSB

SIGNS OF SPRING

●We went for a walk outside looking for signs of spring.
●The students used the iPad to take pictures.
●We collected leaves, buds, flowers; objects; for signs of spring
●We wrote predictable sentences. 
●We did the make and break for the sentences.
●We wrote a book using Tarheel reader. 
●Each student typed in their sentences.



Signs of Spring



We see dandelions.



We see new leaves.



We see birds in love.



We see new buds on the tree.



We see the snow is gone.



We see a new plant.



We see people cleaning the street.



We see a bumblebee.



We see leaves and buds on the plant.



Spring has sprung!



Your sharing!

Dominique Hemens
Ecole Okotoks Junior High School
Foothills School Division

At the moment I am very focused on using Predictable Chart 
Writing to pre-teach science curriculum to my students.  At the 
moment they are learning about body systems and have written 
two books on Tar Heel Readers.  The first one was about the 
skeletal system and the second was on the nervous system.



“I have split my class in two groups. While half of my 
class are doing predictable chart writing, the other 
students are engaged in a mini lesson and writing 
without standards led by the SLSO. 

After the students have completed the PCW activity, 
they then go onto writing without standards. Each 
week the SLSO and I swap groups.”

What could this look like 

in my classroom?

http://www.literacyatwillanshill.net.au/blogentry/predictable-chart-writing





Share one insight 
or 'aha!' moment.

How will you use 
the info from our 
webinar today?

What is 
one 

question 
you still 
have?

Putting the 

pieces 

together!





Remember...



Thank you!

Sandra Gluth
gluth.sandra@gmail.com


